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EAL: what it means, what we know

• EAL – a broad definition

• Approximately 20.1% of primary school 
pupils are considered EAL (School Census Statistics, 2016)

• Approximately 10% of schools in 
Yorkshire are majority EAL 
(Strand, Malmberg, & Hall, 2015)
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Educational achievement 

(Strand, Malmberg, & Hall, 2015)

• Risk and protective factors for EAL children’s KS2 
outcomes

• Ethnicity 
• SEN
• International and age of arrival
• Pupil mobility
• Ethnic group
• FSM
• Neighbourhood deprivation
• Region
• Age
• Gender

(Strand, Malmberg, & Hall, 2015)

Educational achievement 

EAL – a consistent profile?

• Research suggests areas of strength and weakness
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EAL Language development 
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Conclusions and implications

• Although overall students seem to ‘catch up’ on 
educational outcome, this hides enormous 
variability in the EAL population 

• English language proficiency – key to academic 
success

• …and key indicator of support need

• Other risk factors are similar to those for FLE 
students 

• …but also international arrival, school mobility, specific 
language backgrounds

• “Policymakers need to guard against the danger of 
assuming the strong progress of EAL students is 
inevitable; even if the level of need were not rising 
as rapidly as it is, there is no guarantee that EAL 
students will continue to make such good progress 
unless schools continue to receive, and to use 
appropriately, funding to address EAL learning 
needs.” (Strand, Malmberg, & Hall, 2015)


