
All About Me:

EYFS Principles for New 
to English learners of all 
ages



• In what context do you practise at the moment? (University, EYFS, 
Primary, community, etc)

• What experience do you have of the teaching and learning of 
children aged 0-60 months?







1.3. There are seven areas of learning and development 
that must shape educational programmes in early years 
settings. All areas of learning and development are 
important and inter-connected. Three areas are 
particularly crucial for igniting children’s curiosity and 
enthusiasm for learning, and for building their capacity to 
learn, form relationships and thrive. These three areas, 
the prime areas, are:  • communication and language • 
physical development • personal, social and emotional 
development (Revised EYFS statutory frameowork, 2017)



• communication and language • physical development       
• personal, social and emotional development

• Where do we go from here?
• Some children will join education in the UK after the EYFS- have they 

missed their chance to ignite curiousty, form relationships and thrive?
• Where/when are these 3 prime areas explored and taught from 

year 1 and beyond?



New to English Withdrawal group: Years 3-6
• 7 weeks (one half term)
• Recent new arrivals from levels A-C
• Various journeys to the UK/ Home languages

International New Arrivals 
learning EAL in EYFS make 

accelerated progress in 
language acquisition, and 

report an overall more 
positive experience of school 

in the UK, compared with 
INA’s learning EAL in KS2

Pinter 2011, 2013,2016





Tools and Strategies

Continuous assessment using NASSEA and EYFS to fill gaps-
Towards a level playing field. 



What was the progress?

By the end of the half term:

5/7 children were working at a level where they could be
fairly assessed using (old) NC

3/7 children made 4+ points progress in R, W and M

1 Child progressed from W to 3c in all areas –
Outlier- very strong maths and  literacy skills in L1 

Aspirations

PSED- ability to cope in
class, forming relationships

Physical Development: 
Pencil Control

C&L: Able to ask for help

Contributes to



New to English Withdrawal group: Years 3-6
• 7 weeks (one half term)
• Recent new arrivals, from levels a-c
• Various journeys to the UK/ Home languages

International New Arrivals 
learning EAL in EYFS make 

accelerated progress in 
language acquisition, and 

report an overall more 
positive experience of school 

in the UK, compared with 
INA’s learning EAL in KS2

Pinter 2011, 2013

(Wood 2017)?



Why?





Why?



• “Play creates a zone of proximal development of the child. In play a 
child always behaves beyond his average age, above his daily 
behaviour; in play it is as though he were a head taller than himself. 
As in the focus of a magnifying glass, play contains all developmental 
tendencies in a condensed form and is itself a major source of 
development.” (Vygotsky, 1978:102).



Play situations tend to create meaningful and 
interesting contexts for children, in which children 
new to English can become motivated to 
communicate both non-verbally and verbally, and to 
practise and rehearse familiar words and short 
phrases, and to begin the process of combining new 
words together. Play between peers has the 
potential to capture and sustain children’s 
interest. In play activities children are likely to 
engage in personally meaningful communication 
with one another and thereby they create optimal 
conditions for language learning. (Clarke,  
NALDIC, 2015)



How?











Science

• identify that animals, including humans, need the right types and 
amount of nutrition

• compare and group together different kinds of rocks on the basis of 
their appearance and simple physical properties

• identify and describe the functions of different parts of flowering 
plants: roots, stem/trunk, leaves and flowers



Mathematics

• measure, compare, add and subtract: lengths (m/cm/mm); mass 
(kg/g); volume/capacity (l/ml)  measure the perimeter of simple 2-D 
shapes 

• add and subtract amounts of money to give change, using both £ and 
p in practical contexts

• tell and write the time from an analogue clock, including using 
Roman numerals from I to XII, and 12-hour and 24-hour clocks



English

• Pupils should be taught to recognise themes in what they read, such 
as the triumph of good over evil or the use of magical devices in fairy 
stories and folk tales.

• Pupils should apply their growing knowledge of root words, prefixes 
and suffixes (etymology and morphology) as listed in English 
Appendix 1, both to read aloud and to understand the meaning of 
new words they meet

• Pupils should learn the conventions of different types of writing (for 
example, the greeting in letters, a diary written in the first person or 
the use of presentational devices such as numbering and headings in 
instructions).



• All those working to support the early learning of young children can use Development Matters as part of daily 
observation, assessment and planning. It can also be used at points during the EYFS as a guide to making best-fit 
summative judgements, with parents and colleagues across agencies, in relation to whether a child is showing typical 
development, may be at risk of delay or is ahead for their age.









1.7 For children whose home language is not English,
providers must take reasonable steps to provide opportunities
for children to develop and use their home language in play
and learning, supporting their language development at home.
Providers must also ensure that children have sufficient
opportunities to learn and reach a good standard in English
language during the EYFS: ensuring children are ready to
benefit from the opportunities available to them when they
begin Year 1. When assessing communication, language
and literacy skills, practitioners must assess children’s
skills in English. (Revised EYFS statutory framework, 2017)





• How do you feel? 

• Personal experiences…..





Listening



Reading



Why is this problematic?





• What can we do--- utilise our bilingual resource!!!............even if it 
doesn’t ‘count’ for official assessment- it gives us a clearer picture of 
what’s happening below the surface- avoids unhelpful labelling and 
the ‘deficit model’



2014

Pakistani Heritage Teaching Assistants and Nursery Nurses. Between 3-
20 years experience in the EYFS, Fluent in Pashtun, Urdu, Pahari, 
Panjabi and English.
Described feeling unable/discouraged to use their home language to 
support bilingual learners, despite being keen to, and appreciating the 
value it could bring to EAL learners from all backgrounds.



• Not being given the opportunity to do so
• The majority of children learning EAL were not new arrivals, but had 

been born in the UK, therefore learners were expected not to need 
extra support with their English Language

• Asian/middle eastern heritage languages not having the same ‘status’ 
as European languages

• UK education operating under a monolingual ideology 
• Historically instructed by management not to speak in home 

language, even to other staff at break times
• As TA’s and nursery nurses, paid very little, utilizing their bilingual 

skills may have commanded a higher salary which the school could 
not afford?



l.e.wood@leeds.ac.uk


